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Abstract 
The paper intends to investigate the role of communicative skill and of communication competence in making the educational 
process more efficient. From a theoretical perspective, we present a synthesis of different paradigms focused on understanding 
the personality of a dedicated teacher, with an interest in two models: the one that has as a central dimension the interaction 
attitudes-aptitudes, and the operational model for developing the communication competences. From a methodological 
perspective, the results of two applicative researches are being used: a. experimenting and validating the model focused on 
determining the correlation between the pedagogical attitudes and the aptitudes of the teacher; b. investigating the efficiency of a 
training program centred on an operational model in developing the communicative skills of the beginning teachers. The data of 
our research conducted within the didactic communication area opened up new vistas for continuing the approach from a triple 
perspective: theoretical, methodological and praxiological. 
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1. Introduction 
 
The topic of development of educators’professional competences has been correlated with the new institutional 
structures promoted in European education and with the attempts to professionalize teaching during the past 
decades. In this context, programs of initial teacher training have been designed and conducted with a focus on an 
integrated system of initial training, internship and continuing professional development. One of the main objectives 
of these programs was to approach the formation of future teachers’competences in relation to and in interaction 
with their objective evaluation, in order to motivate students and make them responsible for their professional 
training (Bélair, Lebel, Sorin, Roy and Lafortune, 2010; Bélair, 1998; Jorro, 2009; Paquay, Altet, Charlier and 
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Perrenoud, 1996). 
  Psychologists discriminate among aptitudes, capacities and competences. These concepts have been developed 
by the psychopedagogical theory of teachers’personality, by the theory of education, as well as by the 
psychosociological and interactionist perspectives. Other models of teacher formation include models centred upon 
prescriptions and norms, future teacher personality, process, didactic approach, knowledge of teaching “anatomy”, 
active methods (Dunkin, 1988; Paquay, Altet, Charlier and Perrenoud, 1996). 
Several studies had in view the identification of difficulties encountered by beginning teachers with regard to 
lesson planning and development, communication and interaction with students, classroom management, transfer of 
theoretical models of communication into teaching practice with a view to an effective management of conflict and 
crisis situations in the classroom (Urzua, 1999;  Johnson, 2001; Allen, 2009).  
Of the strategies proposed to facilitate beginning teachers’ integration, we can refer to methodical guides, 
models of curriculum, mentoring, psychopedagogical counselling and assistance (Roehrig, Bohn, Turner and  
Pressley, 2008; Maldarez and Bodoczky, 2009). 
 
2. Preliminary research  
 
The theoretical research model for teacher communicativity designed by Popescu-Neveanu and Creţu was 
experimented and validated by our qualitative and experimental researches centred on establishing the correlation 
between pedagogical atitudes and aptitudes (cf. Dumitriu and Dumitriu, 1997). Communicativity is understood as a 
key element/component of pedagogical aptitudes and was operationalised in the following indicators: 
• verbal communication with pedagogical functions; 
• simple factors of communicativity: suggestive communication, eloquent and intelligible report, adequate 
gesticulation, capacity to elicit dialogue, demonstrativity; 
• factors of expressive communication: intonation (modele intonative models adequate in terms of lexis, 
syntactic organisation, global orientation of communication); accent, tempo (slow, rapid, moderate), pause, 
syntactic means (phrase/syntagm, clause, sentence). 
Three categories of pedagogical functions of verbal communication have been identified: organisation, 
management and control. Their achievement is enabled not only by verbal communication, but also by non-verbal 
and paraverbal communication elements which enhance and confer additional meaning to verbal expression.  
In order to identify the quantitative and qualitative aspects of teacher communicativity,  three grids for 
recording verbal communication have been designed, pretested and applied to each teacher in the sampling lot, one 
for each indicator of communicativity described above.  
Research results demonstrated that teacher communicativity is the central defining dimension of the aptitudinal 
pedagogical system. According to the criterion of expressiveness/eloquence, three communication styles of teachers 
have become prominent:  
1) highly expressive communicative style;  
2) moderately expressive communicative style (average);  
3) poorly expressive style (low).   
Subsequently, in the field of professional training, the term competence was preferred to designate a special 
category of individual characteristics, which are closely related to the values and knowledge acquired, as well as to 
to the strategies and cultural universe formed. The focal point was switched toward the formation of teaching skills 
and to the styles and strategies of achieving learning goals. Professional competence involves "assertive" 
knowledge, procedural knowledge and attitudes manifested by beginning teachers as "hesitant juxtapositions" and 
hesitant behaviour, while for experienced teachers, the "experts", these components merge and contribute to 
performance (Faingold, 1996). In this context, an operational model for developing the competences of beginning 
teachers (competences including cognitive and metacognitive, communicational and relational, methodological, 
evaluative, psychosocial, ICT and career management) has been designed, developed and validated. 
 
3. Research design 
 
3.1. Objective and general hypothesis of research 
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The main objective of our research is to evaluate the efficiency of the training program centered on the 
operational model of communicative competences development for beginning teachers. 
 
General hypothesis: the results obtained by beginning teachers at the end of the training program for developing 
communicative competences are better than the ones obtained before the program started.  
 
3.2. Variables and operationalisation  
 
The dependent variable, represented by the level of development of communication competence, has been 
elaborated into five main subcategories: capacity to transfer modern concepts and theories of communication into 
educational practice; verbal communication with pedagogical functions (organisation, management and control); 
assertive communication; factors of expressive communication (intonation, accent, tempo, pause, syntactic means); 
communication management in conflict and crisis situations in classroom and in school. 
The independent variable is represented by the temporal moment, with its two levels: before the intervention 
(the pre-test) and after the intervention (the post-test).  
 
3.3. Participants 
 
The lot is formed of 103 primary and secondary school beginning teachers of Romania. The research group is 
distributed as follows: 93 (90.3 %) women and 10 men (9.7 %); depending on the specialization variable, the 
subjects are thus distributed: 30 (29.1 %) Philology/Letters, 24 (23.3  %) Primary and pre-school pedagogy, 8 (7.8 
%) Sciences, 18 (17.5 %) technical/engineering, 18 (17.5 %) Socio-humanist, 5 (4.8 %); Sports, Movement and 
Health Sciences; 31 (30.1%) develop their activity in an urban environment and 72 (69.9%) in rural areas. 
 
3.4. Methodology 
 
In order to identify the impact of the operational model for developing the communication competences of 
beginning teachers, the psycho-pedagogical experiment was used. The test to evaluate the participants’ 
communication competences is structured into 15 items, 3 items for each dimension at the level of communicational 
competences. Each evaluative item in the instrument is based on a rating scale of 1 to 5, with 1 indicating a very low 
level of competence and 5 indicating a very high level of competence, 3 being the satisfactory level of competence. 
The minimal score for each item is 1, and the maximal score for each item is 5. Correspondingly, the minimal score 
for each dimension is 3, and the maximal score for each dimension is 15. Measurements were performed in two 
experimental situations: pre-test and post-test. 
 
4. Results and discussions 
 
    The data was processed via the SPSS program, version 16.0 for Windows. The research hypothesis is supported, 
as the results obtained at the end of the training program were higher than those obtained before the program began 
(Table 1). There are significant differences between the results before and after the implementation of the training 
program with regard to: 
 
• The capacity to transfer concepts and theories of communication into educational practice [t (102) = 4.23, p= 
0.000]; 
• Using communication to fulfil pedagogical functions [t (102) = 7.33, p= 0.000]; 
• Assertive communication [t (102) = 9.34, p= 0.000]; 
• Factors of expressive communication [t (102) = 14.21, p= 0.000]; 
• Communication management in conflict and crisis situations in classroom and in school [t (102) = 10.60, p= 
0.000]; 
 
Psychology literature emphasizes that aptitudes have a large hereditary component, but they are not 
directly determined by it, as they organize progressively into “operational systems” for activity and learning 
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and develop at different qualitative levels (Popescu-Neveanu, 1978). Accordant with these theoretical 
premises, the results of the formative experiment conducted demonstrate the role of aptitudes in acquiring 
didactic communicative competences is manifested not only during the schooling period, but also within the 
professional training program.   
 
 
Table 1. Results of  paired-sampled test (pre-test and post-test) with 95% CI 
 
Variables M_initi
al 
SD_initi
al 
M_fina
l 
SD_fin
al 
t  
(102) p LL UL 
Applying theories of 
communication (initial) 
Applying theories of 
communication (final) 
6.46 1.51 7.06 1.38 -4.23 .000 -.88 -.31 
Verbal communication with 
pedagogical functions  (iniţial) 
Verbal communication with 
pedagogical functions  (final) 
6.66 1.48 7.16 1.32 -7.33 .000 -.64 -.36 
Assertive communication (initial) 
Assertive communication (final) 7.17 0.98 
7.71 0.87 -9.34 .000 -.65 -.42 
Factors of expressive 
communication (initial)  
Factors of expressive 
communication (final) 
7.10 0.87 7.82 0.87 -14.21 .000 -.81 -.61 
Classroom communication in 
conflict and crisis situations 
(initial) 
Classroom communication in 
conflict and crisis situations (final) 
6.28 1.13 6.80 0.93 -10.60 .000 -.62 -.42 
 
The program of communication competences development was developed by means of the following 
intervention strategies: 
a. Trainneships including activities to develop each structure of communication competence, using interactive 
strategies, alternating frontal and individual activities, making the most of the beginners’ cognitive and 
practical experience.  
b. Training based on published guidelines for the development of professional skills: First Steps in Career 
(Dumitriu, 2010); Developing professional skills of beginning teachers. A guide to good practice 
(Dumitriu, 2011). The books have been published in Romanian, for the use of the beginning teachers. 
c. Using guidelines for individual activities (self-training) and group work in training programs. 
d. Monitoring participants via the internet. 
 
5. Conclusions 
 
 Research findings validate the effectiveness of the training program centred on an operational model for 
developing the communication competences of beginning teachers. The use of this operational model which 
correlated the training contents with the types of activities and educational intervention strategies contributed to the 
practice and development of each indicator of communicative ability and to their progressive integration into a 
functional system of knowledge, skills, abilities and attitudes, used effectively for the successful fulfilment of 
professional roles. 
      Didactic discourse is treated in literature as didactic communication, on account of its being a highly complex 
form of communication, which entails all the operations involving the discursive staging of the learning object: 
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argumentation, analysis, explanation, description, narration, etc. As a form of pedagogical and psycholinguistic 
interaction, communication in a didactic situation is simultaneously a relationship between subjects, a mutual 
exchange of messages, an activity of information and training. Through didactic discourse, interlocutors also have 
the opportunity to define their relations, to perceive, understand, accept and influence each other. 
 Consistent with the perspectives of cognitivism, social constructivism and reflective practitioner paradigm, 
research data indicate that the design and implementation of the teaching activity involves many cognitive and 
communicational approaches adopted by the beginning teacher in order to determine the objectives, content and 
teaching methodology; to discover discover and stimulate the potential of each student, to help him/her build the 
object of knowledge; to select, organise and access the contents, the locutionary acts and semiotic strategies, to 
capture and maintain attention, to present the new content optimally and to orient learning. 
 The research data open up new vistas for other approaches from a triple perspective: 
 a) theoretical, to explain psychological internal factors that determe efficient communication in didactic activity; 
b) methodological, to enrich the research and diagnosis procedures and techniques for didactic communicativity in 
reference to efficiency; 
c) praxiological, to identify some physical features, which ensure the performative capacity of didactic 
communication, suggesting other means for practice and development. 
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